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technology) used in, 61–63;
knowledge and abilities in orga-
nizations as, 69–71, 70t; living
and working in, 6–8; organiza-
tional factors supporting perfor-
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47, 51e; level of confidence in
applying new, 120–121e; mar-
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recommended transfer strategies
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tems, 69–71, 70t; knowledge
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ing for, 74t–75t; matrix for
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complex system stakeholders,
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stakeholder, 32; recommended
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See Consulting; Partnering
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196t–198t; key point in evolu-
tion of the, 101; for managing
stakeholder strategies, 99–101;
planned AWOC stakeholder
strategies, 106t–109t; recom-
mended strategies for specific
stakeholders, 103t–106t; recom-
mended template for, 99e–100e.
See also Learning transfer

Transfer of training: (Broad and
Newstrom), 111, 205

Tyson, A., 44

U
Union representative performance

support, 36

U.S. Agency for International Devel-
opment, 40

US Airways, 37–38

Useful actions: for partnering and
consulting expertise, 73t;
resources on performance con-
sultant’s, 53, 55t, 65t. See also
Action plans; KSAs (knowledge,
skill, and abilities)

User performance support, 35

V
Van Tiem, D. M., 58, 191, 206

VPNs (virtual protected networks),
214

W
WDTB (NWS Warning Decision

Training Branch), 38, 39
Web-based training: (Driscoll), 229
Weisbord, M., 147
Wenger, E., 20, 93t, 95
Wilson, B., 213
Wlodkowski, R. J., 214, 216
Work process level, 60
Working safe: (Scott), 183
Workplace barriers: examples of

actual, 129e; learner perceptions
of potential, 123–124e

X
Xiao, J., 98t

Y
Yelon, S., 44, 46, 51, 91t, 92, 153
Yukl, G., 84t
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