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Academic development measures, 263-265

Academic programs: assessment of project
and work-based learning in, 234-237,
248-249, 260; critique of, 49-50; jour-
naling in, 156-159; managing work-
based learning affiliated with, 247-249;
portfolios in, 160; theory-practice
dimension and, 64, 65

Academic research studies, 255-257

Academy of Management, Organization
Development and Change Division, 184

Accepting, 179

Accreditation: of action project work,
234-237; of work-based learning 43,
247-249, 260

Accreditation of Prior Work Buse! Learning
(National Health Service), 248-249

Ackoff,R. L., 16, 87

Action: learning through, 18; obsession
with, 9-11, ¥32-133

Action learning, 52-93; action science
versus, 204—-207; active learning ver-
sus, 83—-84; business-driven, 42—43;
case example of, 292-295; coaching
in, 173; conceptualization of, 85; criti-
cal, 61-62; cross-cultural application of,
285; defined, 80, 83, 86; in executive
development programs, 27-28, 87-89,
266, 277-219; experiential learning ver-
sus, 83-84, 85; facilitation in, 186-187,
203-207; facilitator training in, 202;
global applications of, 281-282, 291;
impact studies on, 256-257; for leader-
ship development, 27-28, 87-89;
learning sets (teams) in, 90-92, 103,
141, 229-231; modal delivery platform
for, 86; in multinationals, 288; net-

works, 42-43; outcomes of, 266, 294;
reflection in, 85-86; Southern School
of, 287; in strategi~ v2ams, 58; versus
traditional learniag, 26-30; in work-
based learniiig: &, 76-77, 80, 83-92;
work-basad learning versus, 7. See also
Actiomerojects; Learning teams or sets

Action Le2ining Lab, 257

Action projects, 2, 8; academic-affiliated,
234-238, 247-249; action learning and,
36-89; administration of, 233-238;
analysis or planning projects versus,
223-224; case examples of, 87-89,
292-295; challenge of, 239-241; cross-
cultural use of, 285; designing, 219-241;
in executive development programs,
277-278; executive involvement in,
224-2128, 239-240; external, 231;
facilitation of, 186-187; flexibility in,
224-225; funding of, 233; institution-
alization of, 234; location of, 231—
233; off-site, 231-233; organization
change and, 196; overload of, 230-231;
participant- versus sponsor-selected,
224-216, 278; participant composition
of, 229-231, 232; presentations of,
227-229, 234, 235, 247, 278; project
versus developmental outcomes of,
186-187; prospectus for, 237-238; re-
ports of, 234-237, 2178; scope of, 224,
230-231; selection of, 219-227, 293;
strategic value of, 219-220, 223-224,
226, 230-231; subversiveness of,
239-241; team-based, 229-231; time-
frame of, 234; topics for, prototypical,
220-221

Action Reflection Learning (ARL), 257,
297-300

339
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Action research, 83, 247, 281

Action science, 111-123; action learning
versus, 204—207; cross-cultural use of,
284; defined, 111; epistemology of, 7,
112-114; in executive development
prototype, 279-280; facilitation in,
203-207; goals of, 111-112, 113;
learning teams in, 92; techniques of,
114-123; in work-based learning, 8,
77, 80, 111-123; work-based learning
versus, 7

Active learning: action learning versus,
83-84; uses and limitations of, 24,
83-84

Active listening, 143-144, 206

Activist role, 3, 4

Actors and Reflectors exercise, 10-11,
132-133

Adams, H., 9

Adams, ]. D., 9

Adjournments, 131

Adler, N.]J., 288-289

Administration: of action projects, 233—
238; of learning teams, 191; of work-
based learning programs, 243-253

Adult learning, 6, 248

Advisory board, 246-247

Affirsvérlden, 39

Africa, 281

Albertsons, 292-295

Allen, T. D., 176

Alternatives-thinking, 186

“America’s Most Admired Companies,”
292

Analysis projects, 223-224

Anderson, J. R., 68

Andragogy, 187-188

Antonacopoulou, E., 51

Anxiety, 199, 201, 209, 210-211

Application Consulting Team (ACT),
177

Applications, journaling of, 158

Applied science, 76, 77-79

Appreciative Inquiry, 108

Apprenticeship: versus classroom learn-
ing, 12; communities of practice and,
101; masters and, 38-39; updated con-
cept of, 12-13, 41. See also Coaching;
Developmental relationships

ARAMARK, Executive Leadership Insti-
tute (ELI), 220, 234, 292-295

Argumentation, 212

Argyris, C., 35,72, 111, 113, 114, 119,
136, 155

Atristotle, 127

Arnold & Porter, 167

ASCENT, 234

Ashton, D., 226

Asian cultures, 285, 286-287. See also spe-
cific country headings

Assessment: of action project work,
234-237; in developmental planning,
169-172; in developmental relation-
ships, 181; in facilitation, 188; peer,
260; 360-degree feedback, 169-172,
181, 252, 260, 283-284, 297, 300; of
work-based learning, 248-249, 259—
261. See also Measurement; Measures

Assimilation concept, 265

Association of Chief Police: Qfficers
(Great Britain), 231

Assumptions, challenging: in action sci-
ence, 111, 113, 114-123, 204-207; in
collaborative leadership, 58-59; in
commuriiies of practice, 96-98, 279,
280;.ir. critical reflection, 138-139;
cultuca! biases and, 291; in develop-
nental relationships, 183; in executive
Cevelopment programs, 274; facilita-
tion and, 186; through off-site action
projects, 232-233; in public reflection,
134, 138-140; in second-order learn-
ing, 57; in third-order learning, 15, 16;
in work-based learning program,
267-268

Astra AB, 297

AstraZeneca, 297-300

Athletes, 73

Australia, 291

Automatic Retailers of America, 292

Awailability bias, 269

Averages, 261

Awareness. See Self-awareness

B

Back-home change partner, 175, 176, 277
Back-loaded instruction, 17

Bali, 291

Bandura, A., 52, 264

Bank of Montreal, 126

Bateson, G., 1, 11

Bay of Pigs, 186

Beaty, L., 146
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Behavioral change: learning and, 14-15;
participant, 254-255, 257-261; sub-
stantive measures of, 261-269

Being: versus having, 10; as reflective-
practice skill, 213-215

Bell, C.R., 179

Benchmarking teams, 37-38

Benchmarks: in coaching, 174; of pre-
program performance, 260

Berg, D., 290-291

Bernard, C., 31

Best practice teams, 37-38, 290

Bias, 128, 269, 291

Black, J. S., 289

Black-hatting, 153154

Blanchard, K. H., 194

Blind spot, 145

Bohm, D., 100

Bolivia, 281

Bolman, L. G., 133

Boshyk, Y., 42

Boston College, Carroll Graduate School
of Management, 295; Leadership for
Change Program, 87-89, 151-152,
235-238

Boston Consortium for Higher Educatica,
The (TBC), 245, 279-280

Bottom-line effects: of developmental ve:
lationships, 174-175; executives’ in-
terest in, 254; intermedizi= ~fiects and,
255; intervening effects axd, 254-255;
of work-based learning, 253-261. See
also Measuremeric

Boundaries, engagiriz-across, 261

Bourner, T., 14C

Boyatzis, R., 45

Boydell, T, 44

Bradford University, 262

Brain processing, 126, 136

Brainstorming, 146147, 200

Brave New World (Huxley), 139

Breakthrough Learning Team, 173

Bricolage, 5

Bright, B., 128

Brinkerhoff, R. O., 20

Britvic Soft Drinks, 140

Broughton, J., 76

Brown, J., 109

Brown, J. S., 18, 84

Bruner, J. S., 17

Buckman Laboratories, 36-37

Budget, 253

Bunning, C., 50, 52-53

Burchett, M., 291

Bureaucracy, 53, 208, 252

Burgoyne, J., 44, 256

Burroughs, S. M., 176

Business Challenge Groups (BCGs),
297-300

Business-driven action learning, 42-43

Business Manager Leadership action
learning program, 276

C

Cable & Wireless College, 226

Caie, B., 223

Canada, 290

Canadian Imperial Rank of Commerce,
32

Capitalist orgat.izitions, 113

Capstone, 227

Career develcpment measures, 263-265

Carew. D., 194

Calseri Consulting Enterprise, 19

Caon, L., 62

Zascade strategy, 274, 280

Case study method, 25, 72-73, 83, 139

Catalogue of feelings, 158

Catalytic interventions, 190

Caterpillar, 274

Cathartic interventions, 190

Catholic Healthcare Partners, 260-261

Celemi, 272

Center for Creative Leadership (CCL),
175-176, 260-261

Center for Work and Learning (North-
eastern University), 52, 264

Centre for Socio-Eco-Nomic Develop-
ment (CSEND), 281-282

Certification. See Accreditation

Champlain College, 105-106

Change: dynamics of, 196-200; expertise
and, 38-39; facilitation and, 196-200;
sensemaking for, 34; stages in adjusting
to, 198-200. See also Behavioral
change; Contextual complexity and
change; Organization change; Partici-
pant change

Change, pace of: learning and, 11; organi-
zational learning and, 32; reflective
culture and, 134

Change agents, 196-200
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Charter, team, 192

Check-ins or check-ups, 174, 181

Checkland, P, 115

Chevron, 38

Chief executive officers (CEOs): attendance
of, at project presentations, 227-229;
program measurement and, 253-254,
255; reflective practice of, 132-133.
See also Executive education and de-
velopment; Executives

Chief knowledge officer, 35

China, 281-282, 285, 286

Choueke, R., 224

Chuaprapaisilp, A., 286-287

Chubb Corporation, 234

Citibank, 276

Classroom learning, 1-2, 5; apprentice-
ship versus, 12; explicit-tacit knowl-
edge divide and, 68; flaws of, 19-21,
24-30; school-to-work programs and, 48;
workplace learning versus, 16, 19,
41-42, 251. See also Management
training; Training, traditional

Client, defined, 244. See also Sponsor

Clinical practice, 46

Coaching/mentorship, 17; in action learn-
ing, 173; coach/mentor qualities for,
178-180; defined, in work-based learn-
ing, 172; in developmental planning,
164; dynamics of, 182-183; in execu-
in global program, 286; holistic ap-
proach to, 183-184; as managerial
competency, 173-174;~with multiple
mentors, 176—177; w:ttvmaultisource
feedback, 170-171, v=er, 177-178;
protégé qualities fcr, 180; reflection-in-
action modeled in, 182; in reflective
practice, 172-184; sessions in, 180—
184; stretch assignments and, 22; in
work-based learning, 2, 7, 297-300.
See also Developmental relationships

Coaching style of facilitation, 195

Coercion, 209

Cognition: learning and, 14-15, 74-75;
public reflection and, 126-127, 128-129

Cognitive maps, 75

Cognitive science, 22, 70, 73, 74

Cognitive task analysis, 99

Collaborative leadership, 54, 58-59

Collective leadership, 54, 57-58

Collective learning types, 69-70, 74,
76-81,93-123, 277-278. See also

Action learning; Action science; Ap-
plied science; Communities of prac-
tice; Public reflection

Collectivist orientation, in learners, 50-51

Commitment stage of change, 200

Communities of practice (CoPs), 92-111;
conditions for, 93-94; evolution and
formation of, 92-94, 95, 98—-100; ex-
amples of, 94-96, 97-99, 297-300; in
executive development, 275, 279-280;
expertise in, 81, 100-101; facilitation
of, 96; formal mechanisms for, 98-99;
global, 282-283; informal mechanisms
for, 99-100; inquiry process in, 143;
just-in-time learning in, 18; organiza-
tion-wide, 107-111; progressive learn-
ing in, 101-102; scope of;]1; virtual,
102-107; in work-based! learning, 8,
76-77, 80, 92-111

Compassionate leaderchip, 54, 59-60

Competence, lossHf, 198

Competencies: sategories of, 44—46;
generic.i2—44, 45; of learning, 2, 13,
16; imcasures of effects on, 268-269;
meca- 13, 4546, 184; multicultural,
787~292; organic, 43-46; of question-
11g, 28; starting with, in executive
development programs, 274, 276; work-
based learning and, 4346, 260-261.
See also Skills and skill acquisition

Competency movement, 4344

Competitive advantage: learning as, 14;
organizational learning as, 32; refram-
ing as, 133

Comprehensibility criteria, 212

Concept mapping, 115

Conceptualization, 71-72, 91, 158

Concurrent leadership, 54, 55-57

Conference Model, 108

Conflict. See Team conflict

Conflict avoidance, 95-196

Confronting interventions, 190-191

Contextual analysis, 87-89, 89-90

Contextual complexity and change:
action learning and, 86-87, 89-90; ac-
tion science and, 117-119; competen-
cies and, 43—46; learning and, 80;
public reflection and, 128-129; third-
order learning and, 15; traditional
developmental experiences and, 23;
traditional training and, 20-21. See
also Change headings

Contextual disengagement, 137-138
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Continual learning, 6

Continuous improvement, 253

Contracts, in developmental relationships,
181

Contradictions, journaling of, 159

Control groups, 260

Conversation, in World Café, 109. See
also Public reflection

Cooperative education, 6

Cooperative inquiry, 210

Cost-benefit analysis, 253, 256

Costs: hidden, 269-270; of traditional ver-
sus work-based learning, 30. See also
Return on investment (ROI)

Counterinduction, 91

Coutu, D. L., 103

Creativity, 5

Credential, industry, 248

Critical approaches: in action science,
113; in facilitation, 211-212; in global
programs, 286-287; in measurement,
262-263; reflective practice and,
138-140; in traditional versus work-
based learning, 30, 68; in work-based
learning, 60-62, 74, 75-76

Critical Experiential Learning Model,
286-287

Critical incidents, 184

Critical pedagogy, 61, 139

Critical-thinking skills, 18, 234

Cross-cultural miscommunication,
288-289

Cross-cultural work-based learning: adap-
tations for, 283-287: for multicultural
sensitivity devalesment, 273, 287-292

Cross-functioria! staff deployment, 39

Cross-functional teams, 229

CSEND, 281-282

Cultural doping, 139-140

“Culturally ordered,” defined, 233

Culture. See Cross-cultural work-based
learning; Multicultural sensitivity; Or-
ganizational culture

Cunliffe, A. L., 157

Curiosity, 28-29

Customer-related measures, 269, 272

Cynicism, 29

D

DaimlerChrysler, 107
Data mapping, 116-117, 207
Database, action-project, 247

De Bono, E., 118-119, 154

De Geus, A., 41

De Loo, L., 232

Deal, T.E., 133

Defensiveness: assumptions-challenging
and, 274; in group dynamics, 202; in
Model I, 114, 136; nondefensiveness
and, 142-143, 214, 298; pain avoid-
ance and, 136

Delegating style of facilitation, 195, 196

Demonstrating, 17

Denial, 199

Depth dimension, of journals, 153

Derailment, 177

Developing countries, work-based learn-
ing in, 281-287

Developmental experiences, 7, 21-24,
162

Developmental p!anaing and plans, 8; ac-
tivities included in, 164-165; feedback
in, 161,165, 166-167, 168-172; five-
quest.on niethod of, 162-163; flexibil-
ity in, 167; learning teams and,
148-150, 168-169; mentors, coaches,
and sponsors in, 161, 164, 170-171,
173; personal goals in, 165-168; prin-
ciples of, 161-162; rationale for, 161;
for reflective practice, 161-172; sup-
port for, in learning teams, 148-149,
168-169; unfolding of, 164-169

Developmental psychology, 76

Developmental relationships, 8; anecdotal
evidence on, 174—175; assessment in,
181; coach/mentor qualities for,
178-180; defined, 172; in develop-
mental planning, 164, 170-171, 173;
dynamics of, 182—-183; in executive
development programs, 276-277;
holistic approach to, 183—184; mutual-
ity of, 173-174; organizational factors
that facilitate, 176-177; protégé
qualities for, 180; for reflective prac-
tice, 172—184; research evidence on,
175-180; sessions in, 180—184. See also
Coaching/mentorship

Dewey, J., 72, 75

Dialectical dynamic, 262

Dialogue: in collaborative leadership, 58,
59; in communities of practice, 100;
critical, 138-140; in developmental re-
lationships, 172-173; in journals, 153,
155-156, 158; in large-group interven-
tions, 108-109; learning, 2, 125-126,
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136-137; Socratic, 114-115. See also
Public reflection; Reflection

DiBella, A.J., 33

Dickens, C., 1

Dilemmas, journaling of, 159

Dilworth, L., 168

Direction, loss of, 198

Directiveness, in facilitation, 186-191,
194-196, 201-202, 203

Disclosing, as reflective-practice skill, 213,
215-216

Discourse: in action science, 111-114,
122-123, 204-205; emancipatory, 113,
114, 204-205, 212; level of, in facilita-
tion, 204-207; practical and reflective,
112-114, 117. See also Public reflection

Dissolution, 16

Distress facilitation, 207-211

Distributed training, 27

Distribution domain, indicators in, 269

Diversity: compassionate leadership and,
59; in learning team membership,
148; public reflection and, 130; in tra-
ditional versus work-based learning,
29-30; virtual teams and, 102, 104. See
also Cross-cultural work-based learn-
ing; Multicultural sensitivity

Dixon, N. M., 34, 108, 110111

Documentation: communities of practice
versus, 100-101; problems of, 101:
reading, 182

Domain maps, 159

Donaghue, C., 191-192

Dotlich, D. L., 288

Double-loop learning..S¢e Cecond-order
(double-loop) leaning

Drama of Leadership, The (Pitcher), 136

Drawings, 189

Duguid, P, 18, 84

E

EBOK (Engineering Book of Knowledge),
107

Eden, C., 115

Educational policy, 46-50

Edwards, R., 103

Egalitarianism, 127

Egan, M., 37

Eichinger, R. W., 167

Electronic assessment, 360-degree, 169

Electronic communication: advantages of,
102; for virtual team learning, 102107

Electronic knowledge management sys-
tems, 106-107

Electronic portfolios, 159, 160-161

Emancipatory approaches, 61, 62, 113,
114, 212, 262, 287

Emotions: in action science, 113—-114;
catalog of, 158; in change, 199; cul-
tural differences in expression of, 285;
dimensions of, at work, 209-210; ex-
pression of, 190, 199, 208-211, 285;
facilitation and, 192, 203, 207-211;
involvement of, in work-based learn-
ing, 6; public reflection and, 132,
139.136-137; in team development,
193

Empathy, 143-144, 146

Empiricism. See Positivism (lczical em-
piricism); Scientific me-hed

Enderby, J. E., 257

Engagement, 264-265

England, 290

Enrico, R., 183-16%

Environmerial change. See Change; Con-
textual cernplexity and change

Epistemciogy, 49; of action learning, 7,
35; of action science, 7, 112—114; de-
tined, 64; modernist, 66, 68; of work-
based learning, 64, 67, 68, 69, 75, 76.
See also Knowledge; Learning; Theory

Ethnocentrism, 283

Eureka relational database, 107

Evaluation. See Assessment; Measurement

Executive education and development:
action learning for, 27-28, 87-89, 266,
277-219; action science for, 279-280;
communities of practice for, 279-280;
just-in-time, 18-19; prototype work-
based learning program for, 273-280.
See also Leadership development

Executive Leadership Institute (ELI), 220,
234,292-295

Executives: action orientation of, 9-11,
132-133; action-project involvement
of, 224-228, 239-240; getting buy-in
from, 239-240, 249-253, 253-254,
255, 286; program management and,
249-253; program measurement
and, 252, 253-254, 255; public reflec-
tion and, 132-133. See also Chief ex-
ecutive officers; Sponsor

Experience: action projects and, 222-223;
being and, 213-214; developmental, 7,
21-24, 162, 167; engaging knowledge
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from, 264-265; extending knowledge
from, 265; journal questions for, 154;
learning from, 71, 73-74, 83, 84-85,
167; for learning multicultural sensi-
tivity, 289; originating knowledge
from, 265; perceiving versus feeling,
113-114; reflection and, 129-132; re-
lationships and, 167

Experiential education activities, 46-47

Experiential learning: action learning
versus, 83—84, 85; limitations of, 24,
83—-84; sources of, 167; work-based
learning versus, 24, 64. See also
Simulations

Experimentation, 71, 72-73, 80, 220. See
also Academic research studies

Experts and expertise: for action projects,
229; collaborative inquiry and, 54-55;
communities of practice and, 81, 100—
101; external, 39—40; reducing depen-
dency on, 39, 40-41; role of, in work-
based learning, 40—41; use of, for
organizational learning, 38-41

Explicit knowledge, 65, 67-69; in collec-
tive-level work-based learning, 77; in
developmental relationships, 182; in
individual-level work-based learning,
70; and reflection, 74; starting witi.. i
executive development programs, 27+,
276

Exploration phase of change: 200

Expressive works, 189

Extending, 179, 265

External action projects, 231

External consultants:tor action projects,
229; as cezcines/mentors, 178

F

Facade, 145

Face, loss of, 285

Facilitation, 185-217; action learning ver-
sus action science methods of, 203-207;
characteristics and methods of, 185—
192; of communities of practice, 96;
critical, 211-212; definition of, 185;
emotions and, 207-211; in global pro-
grams, 285; and group development,
192-196; intervention strategies in,
190-191, 194-196; and organization
change, 196-200; resistance and, 201—
202; styles of, 203-207; technical, 105;

of virtual communities of practice,

104-105; in work-based learning, 8,
185-217

Facilitators: in action learning versus ac-
tion science, 203-207; andragogical
skills of, 187—188; of communities of
practice, 96; different styles of, 203-207;
dimensions managed by, 191-192;
directiveness of, 186—191, 194—196,
201-202, 203; as mirrors, 203; neutral
stance of, 186; project domain igno-
rance of, 189; recruitment of, 244, 247;
role and activities of, 186—192; situa-
tional leadership model applied to,
194-196; skill portfolio for, 212-217;
training of, 200-203, 210, 247

Faculty, 65, 67

Failure, learning from; 33

Fals-Borda, O., 287

False consciousress, 139

Familiarization cession, 180-181

Farrell, J. D', 192

Feedback: i1. action learning, 85, 173,
26¢: constructive delivery of, 170-171;
in developmental planning, 161, 165,
166-167, 168-172; in developmental
relationships, 173; executive receptiv-
ity to, 134; with Jo-Hari Window, 144—
146; in learning teams, 141, 144146,
166-167; multisource, 169—172; for
self-awareness, 127128, 144—146,
300. See also Public reflection; 360-
degree feedback

Ferguson, M., 141

Ferry, N. M., 129

Field research, 83-84

Financial metrics, 252, 254, 272. See also
Bottom-line effects; Measurement;
Measures

Firewalls, 104

First Direct, 174175

First-order (single-loop) learning: defined,
15-16; strategic myopia and, 232-233;
of traditional developmental experi-
ences, 23. See also Trial-and-error
learning

Fisher, K., 62

Flood, A.L,, 32

Focus group methodology, 278

Force-field analysis, 197198

Formal knowledge, 34

Forming stage of team development, 193,
194, 195

Fortune Magazine, 292
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Forum Corporation, 257

Four Seasons Resort, Bali, 291

Fragmentation-unification dilemma,
137-138

Frame mode, 214

FrameworkS strategic process, 58

Framing and reframing, 3, 214; in action
project, 294; in action science, 112,
119-122, 204; categorization of, 133;
collective, 130, 214; in global applica-
tions, 286-287; on-the-spot, 18; strate-
gic importance of, 133

France, 290

Francis, P, 16-17

Frank, H., 142-143, 266-268

Freire, P, 139, 287

Freud, S., 137

Front-loaded instruction, 17

Frost, P, 146

Future Search, 108

G

Galbraith, T., 171

GAN-Net, 282-283

Garratt, B., 85

General Electric (GE), 25; John E Welch
Leadership Center, Crotonville,
278-279

General Learning Resources, 187

General Mills, 165

General Motors (GM), 133

Generative dialogic change con.munity
(GC), 282-283

Generative dialogic change processes, 282

George and Harding2>2-240

Gerber, R., 22

Giddens, A., 137

Gifting, 179

Gill, S.]J., 20

Giroux, H. A., 138-139

Global Action Networks (GANs), 282-283

Global Executive Learning Network
(GEL), 4243

Global Executive Program (Chubb), 234

Global marketplace, 9-10, 287-288

Global teams, 288-289, 289-291

Global work-based learning programs,
273, 280-292, 297-300

Goals: in developmental planning,
165-168; in developmental relation-
ships, 183; micro-, 183

Goldman Sachs, 25

Gould, J. M., 33

Gouldner, A. W., 137

Grant, R. M., 35

Gregory, W., 212

Grocery case example, 295-297

Group development. See Team
development

Group dynamics: developing skills for, in
learning teams, 148-151; facilitation
and, 192-196; facilitator training in,
202-203; suppression of viewpoints
and, 137-138; work-based learning
about, 56. See also Team development

Group process techniques, 91, 189-190.
See also Team development

Group support systems (GSS); 106

Groupthink, 186

Grow-or-die imperative, 9-10

Growing Our AstraZenedca Leaders
(GOAL), 297-3(0

Guatemala, 287

Guided imagery, 158

Gutierrez, K., 02

LA

Babermas, J., 112-113, 127, 212
Haggerty, D., 105-106

Hall, E. T., 90

Hamilton, M. A., 48

Hamilton, S. E, 48

Hammer, M., 134

Hands-on activities, 25

Hardy, D., 126

Head-and-heart alignment, 183-184
Heron, J., 190-191

Hersey, P, 194

High-potential managers, job rotation for,

Higher education. See Academic programs;
Classroom learning; University educa-
tion, critique of

Hill, A., 19

Hillen, P, 103

Hitachi Foundation, 47

Hitotsubashi University, 178

Hogan, C., 157

Holistic approach: to developmental rela-
tionships, 183-184; to learning, 300

Home Office, United Kingdom, 231

Honey, P, 34, 53
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standard performance, 253-261,
269-272; team-level; 2¢1, 265-268.
See also Assessmeiie

Meetings: of learning ceams, 146-147;
scheduling, 147; time-outs in, 131
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terventions, 108; learning teams for,
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354 INDEX

Research methods, as study topic, 276

Resistance: to action projects, 239-241;
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