
339

Index

A

Academic development measures, 263–265
Academic programs: assessment of project

and work-based learning in, 234–237,
248–249, 260; critique of, 49–50; jour-
naling in, 156–159; managing work-
based learning affiliated with, 247–249;
portfolios in, 160; theory-practice
dimension and, 64, 65

Academic research studies, 255–257
Academy of Management, Organization

Development and Change Division, 186
Accepting, 179
Accreditation: of action project work,

234–237; of work-based learning, 48,
247–249, 260

Accreditation of Prior Work Based Learning
(National Health Service), 248–249

Ackoff, R. L., 16, 87
Action: learning through, 18; obsession

with, 9–11, 132–133
Action learning, 82–93; action science

versus, 204–207; active learning ver-
sus, 83–84; business-driven, 42–43;
case example of, 292–295; coaching
in, 173; conceptualization of, 85; criti-
cal, 61–62; cross-cultural application of,
285; defined, 80, 83, 86; in executive
development programs, 27–28, 87–89,
266, 277–279; experiential learning ver-
sus, 83–84, 85; facilitation in, 186–187,
203–207; facilitator training in, 202;
global applications of, 281–282, 291;
impact studies on, 256–257; for leader-
ship development, 27–28, 87–89;
learning sets (teams) in, 90–92, 103,
141, 229–231; modal delivery platform
for, 86; in multinationals, 288; net-

works, 42–43; outcomes of, 266, 294;
reflection in, 85–86; Southern School
of, 287; in strategic teams, 58; versus
traditional learning, 26–30; in work-
based learning, 8, 76–77, 80, 83–92;
work-based learning versus, 7. See also
Action projects; Learning teams or sets

Action Learning Lab, 257
Action projects, 2, 8; academic-affiliated,

234–238, 247–249; action learning and,
86–89; administration of, 233–238;
analysis or planning projects versus,
223–224; case examples of, 87–89,
292–295; challenge of, 239–241; cross-
cultural use of, 285; designing, 219–241;
in executive development programs,
277–278; executive involvement in,
224–228, 239–240; external, 231;
facilitation of, 186–187; flexibility in,
224–225; funding of, 233; institution-
alization of, 234; location of, 231–
233; off-site, 231–233; organization
change and, 196; overload of, 230–231;
participant- versus sponsor-selected,
224–226, 278; participant composition
of, 229–231, 232; presentations of,
227–229, 234, 235, 247, 278; project
versus developmental outcomes of,
186–187; prospectus for, 237–238; re-
ports of, 234–237, 278; scope of, 224,
230–231; selection of, 219–227, 293;
strategic value of, 219–220, 223–224,
226, 230–231; subversiveness of,
239–241; team-based, 229–231; time-
frame of, 234; topics for, prototypical,
220–221

Action Reflection Learning (ARL), 257,
297–300

Raelin.bindex  1/3/08  11:14 AM  Page 339

CO
PYRIG

HTED
 M

ATERIA
L

htt
p:/

/w
ww.pb

oo
ks

ho
p.c

om



Action research, 83, 247, 281
Action science, 111–123; action learning

versus, 204–207; cross-cultural use of,
284; defined, 111; epistemology of, 7,
112–114; in executive development
prototype, 279–280; facilitation in,
203–207; goals of, 111–112, 113;
learning teams in, 92; techniques of,
114–123; in work-based learning, 8,
77, 80, 111–123; work-based learning
versus, 7

Active learning: action learning versus,
83–84; uses and limitations of, 24,
83–84

Active listening, 143–144, 206
Activist role, 3, 4
Actors and Reflectors exercise, 10–11,

132–133
Adams, H., 9
Adams, J. D., 9
Adjournments, 131
Adler, N. J., 288–289
Administration: of action projects, 233–

238; of learning teams, 191; of work-
based learning programs, 243–253

Adult learning, 6, 248
Advisory board, 246–247
Affärsvärlden, 39
Africa, 281
Albertsons, 292–295
Allen, T. D., 176
Alternatives-thinking, 186
“America’s Most Admired Companies,”

292
Analysis projects, 223–224
Anderson, J. R., 68
Andragogy, 187–188
Antonacopoulou, E., 51
Anxiety, 199, 201, 209, 210–211
Application Consulting Team (ACT),

177
Applications, journaling of, 158
Applied science, 76, 77–79
Appreciative Inquiry, 108
Apprenticeship: versus classroom learn-

ing, 12; communities of practice and,
101; masters and, 38–39; updated con-
cept of, 12–13, 41. See also Coaching;
Developmental relationships
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70; and reflection, 74; starting with, in
executive development programs, 274,
276

Exploration phase of change, 200
Expressive works, 189
Extending, 179, 265
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Farrell, J. D., 192
Feedback: in action learning, 85, 173,

206; constructive delivery of, 170–171;
in developmental planning, 161, 165,
166–167, 168–172; in developmental
relationships, 173; executive receptiv-
ity to, 134; with Jo-Hari Window, 144–
146; in learning teams, 141, 144–146,
166–167; multisource, 169–172; for
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